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1. Introduction
I want to be a lady in a flower shop stead of sellin at the corner of Tottenham Court
Road. But they won’t take me unless I can talk more genteel. He said he could teach
me. Well, here I am ready to pay him—not asking any favor—and he treats me zif I
was dirt. (26)
Above is a famous remark by Eliza, an East End flower girl and the heroine of George
Bernard Shaw’s Pygmalion (premiered in 1913; published in 1916), who acquires an
education in speech. The play is arguably the most performed and viewed of Shaw’s dramas.
Although the dramatist himself clearly and repeatedly denies it, it is often interpreted as a
romance between the heroine and the phonetic scholar, Professor Higgins. One such
romanticized adaptation is the 1964 American film, My Fair Lady. Recently, Pygmalion has
again been reproduced. However, the 21st century adaptations do not emphasize romance, but
the heroine’s desire for work.1 Two such adaptations are the 2012 French film, Pupulaire and
the 2014 Japanese film, Lady Maiko [Japanese title: Maiko wa Reidei]. The contemporary
versions of Eliza want to work, to earn, and to be a working subject; therefore, Eliza has to
educate herself.
Regarding the individualism of later modernity, German sociologist Ulrich Beck
argues in his well known Risk Society (1986) that social inequality becomes an individual
matter, and that education is an individual tool to overcome it:
Schooling means choosing and planning one’s own educational life course. The
educated person becomes the producer of his or her own labour situation, and in this
way, of his or her social biography. As schooling increases in duration, traditional
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orientations, ways of thinking, and lifestyles are recast and displaced by
universalistic forms of learning and teaching, as well as by universalistic forms and
language. Depending on its duration and contents, education makes possible at least
a certain degree of self-discovery and reflection. The educated person incorporates
reflexive knowledge of the conditions and prospects of modernity, and in this way
becomes an agent of reflexive modernization. (93)
Beck implies here that we have to be responsible for our way of life, and that we are an agent
of modernization by reflecting on ourselves and our place in society through accumulating
knowledge and skills over a long duration. Moreover, as Valerie Walkerdine, Helen Lucey,
and June Melody explain, Beck suggests that the loosening of the bonds of class sociality
makes possible the production of proper individuals who can take their place in a differently
defined polity (Walkerdine et al 23-24). Critically reading Beck’s Risk Society in the context
of British society, Valerie et al. explore British social change in confrontation with huge
changes in the global labour market. While they agree with Beck’s analysis of a new type of
working subject emerging in the neoliberal era, they argue that the production of female
subjectivity, particularly of young women’s subjectivity, is far more complex and problematic
than suggested by his analysis (Walkerdine et al 3).
The plot of Pygmalion revolves around education. While previous adaptations of the
last century interpret Pygmalion as a romantic story, the contemporary reproductions are told
in the fashion of a working-woman’s success story in the neoliberal globalized world, in that
the heroine lives in a world in which people are expected to educate themselves.
My proposition in this paper is that neither education nor self-fulfilment can be a
means of overcoming social inequality, that Shaw’s Pygmalion presents the individualization
of social inequality leading most often to the dissolution of one’s community—unless the
education is conducted in a broader social context—and that the drama implies this situation
to be the case as early as the beginning of the 20th century, before the outbreak of the First
World War.
2. The New Woman, Universal Suffrage, Education
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A new type of female representation in fiction, called the New Women, appeared at
the turn of the 20th century. The Oxford English Dictionary defines ‘new woman’ as a woman
of ‘advanced’ views, advocating the independence of her sex and defying convention.2
Historically speaking, representations of the ‘New Woman’ emerged both in fiction and
journalism from the late 19th century to the 20th century. This is generally defined as the firstwave feminist era. Although individual feminists such as Mary Wollstonecraft actively wrote
about and argued the injustices suffered by women during her brief career, it was not until the
1850s that an organized feminist movement came into being in Britain. In the course of the
late-19th and early-20th centuries, the major topic for British feminists was universal suffrage.
Around the turn of the 20th century, the suffragists diversified and formed different groups,
most notably the National Union of Women’s Suffrage Societies (established in 1894) and
Women’s Social Political Union (established in 1903). Voting rights for women over thirty
years old were won in 1918, and then universally gained in 1928.
New Women were the first generation of women that could have careers after
receiving education of elementary level at least, after the enforcement of the universal
education act in Britain. This law was called the Education Act of 1870, and it set the
framework for the schooling of all children between the ages of five and thirteen in England
and Wales. The generation was born in the 1880s, having profited from the educational and
vocational opportunities won by the pioneer generations of the sixties (Jordan 19).
The term ‘New Woman’ has a long and complicated history, but the representation
appeared first, the term came afterwards. The first example of the so-called New Woman in
fiction is Olive Screiner’s novel, The Story of an African Farm (1883). Arguably the most
notable representation of the New Woman in the world, Nora in Henrik Ibsen’s Doll’s House
appeared as early as 1889. Afterwards, two important novels for the fiction of the New
Woman, Sarah Grand’s sensationally successful The Heavenly Twins and George Gissing’s
Odd Women, were published in 1893. The next year, Mona Caird’s essays, The Morality of
Marriage (1897) were published, arguing against the patriarchal institution of marriage.
The invention of the term came out of public debate. The mass-circulation magazine
Punch highlighted repeatedly this new type of woman in the late 19th century, presenting
over-educated spinsters in cartoons. Meanwhile, Grand started to engage in somewhat
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dichotomist discussions between the conflicting viewpoints of the two sexes. However, it was
not the feminist Grand but the anti-feminist Ouida3 who came up with the terminological
invention ‘The New Woman’, adding the capital letters. Ouida emphasizes the figure as a
shrewish and unfashionable woman:
Before me lies an engraving in an illustrated journal of a woman’s meeting; whereat
a woman is demanding in the name of her sovereign sex the right to vote at political
elections. The speaker is middle-aged and plain of feature; she wears an inverted
plate on her head tied on with strings under her double-chin; she balloon-sleeves, a
bodice tight to bursting, a waist of ludicrous dimensions in proportion to her portly
person; she is gesticulating with one hand, of which all the fingers are stuck out in
ungraceful defiance of all artistic laws of gesture. Now, why cannot this orator learn
to gesticulate and learn to dress, instead of clamouring for a franchise? (Ouida 612613)
Here Ouida’s understanding of the New Woman is mainly related to their fashion. Her keen
interest in these newly educated women centres around how they dress. Ouida demonstrates
that the newness of the New Woman is related to her spinsterhood and her seeking of
education for the sake of independence, politically and financially. She also makes the
criticism that these women’s educations have only been used for their political motivations,
but her chief concern is the women’s representation, not their claim nor political cause.
The representation of the New Woman survived in the 20th century and continued to
appear in fiction, but with a slightly different feature. These women discuss how they want to
live their lives more. Such concern grows in a young woman of the early 20th century such as
Lucy Honeychurch, the highly cultured heroine of E. M. Forster’s A Room with a View
(1908) who completed her education in the continental Europe. After the dissolution of her
engagement with an educated, sophisticated upper-middle-class man, she talks to her mother,
suggesting the possibility of living in London by herself:
“I’ve seen the world so little—I felt so out of things in Italy. I have seen so little of
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life; one ought to come up to London more—not a cheap ticket like today, but to
stop. I might even share a flat for a little with some other girl.” “And mess with
typewriters and latch-keys,” exploded Mrs. Honeychurch. “And agitate and scream,
and be carried off kicking by the police. And call it a Mission—when no one wants
you! And call it Duty—when it means that you can’t stand your own home! And
call it Work—when thousands of men are starving with the competition as it is!
(Room 214)
The mother’s first reaction to her daughter is to invoke ‘latch-keys’, a symbol of the
independence of 20th century New Women. However, as a rentier-class woman, living alone
in London is just an alternative to a marriage for Lucy, because she does not have to worry
about her living expenses and she will surely have enough money to do so without
performing actual labour. In fact, financial problems are a non-issue, for ‘[next] year [Lucy
comes] into money’ (213) with ease. Moreover, in the case of Lucy, the education and culture
she acquires is the reason for her charm with the opposite sex and, indeed, this upper-class
heroine marries a man of lower social class at the end.
Universal education served as a foundation for the representation of new types of
women. In fact, the New Woman generation was the first to have access to public education
at the elementary school level. However, in representations of young adulthood, such as those
of the New Woman, the topic of education remained in terms of marriage, and was not
discussed in the context of vocation.
3. Universal Language, Education, Money
Shaw’s New Woman was contrasted to the ‘womanly woman’, who had been the
ideal of his time, according to Sonja Lorichs, who explores the various kinds of such women
in Shaw’s plays. Lorichs explains that Shaw’s representation of New Woman is an
unwomanly woman (108-109). Eliza in Pygmalion is but one example, and she poses an
important theme for women: education. A woman must have the right to choose her own
career, and thus needs to educate herself.
What is peculiar about Shaw’s version of the New Woman is that there is no
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discussion of or reference to universal suffrage. Legal issues surrounding British women were
much discussed in the late-19th century, including marriage, infant custody, married women’s
property, and divorce. In addition to legal issues, education and employment were also
important. Although the heroine of Pygmalion is often discussed in terms of the New
Woman, no character in Pygmalion mentions universal political rights. Shaw’s New Woman,
Eliza is slightly different from the previous generations of middle-class women in the fact that
she lives in the slums. Above all, the woman claims no universal rights.
In the play, universalism, as well as human rights, are presented by men in the
context of speech and education. Instead of universal suffrage, Higgins, as the author of
Universal Alphabet, believes in the power of universal language. He tells Eliza:
A woman who utters such depressing and disgusting sound has no right to be
anywhere—no right to live. Remember that you are a human being with a soul and
the divine gift of articulate speech: that your native language is the language of
Shakespeare and Milton and The Bible: and dont there crooning like a bilious
pigeon. (My italics 18)
For Higgins, human rights should be relative to speech ability. He regards only those who
speak proper English as human beings, in the sense that they can be granted the right to exist,
that is, a universal right. Therefore, Eliza, who has no proper command of her native
language—at least according to Higgins’s criteria—is compared to an animal through the
simile of a pigeon, based on the fact that she speaks no proper language. Before her speech
lessons with Higgins, the words that come from her mouth are often not words but sounds:
‘Garn!’ (12; 18) or ‘Ah-ah-ah-ow-ow-ow-ow-oo!’ (18). These sounds, repeatedly used in act
one in particular, indicate and emphasise how inhuman she is at first.
For Higgins, language ability is not inherent but something to achieve or attain
through effort, just like scientific knowledge, so that one can properly learn communication
skills. Thus, Higgins says:
You see this creature [Eliza] with her kerbstone English: the English that will keep
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her in the gutter to the end of her days. Well, sir, in three months I could pass that girl
off as a duchess at an ambassador’s garden party. I could even get her a place as
lady’s maid or shop assistant, which requires better English. (18)
Above is Higgins scholarly manifesto, given that he delivers it aloud in St Paul’s in London,
where national heroes such as Lord Nelson and the Duke of Wellington are laid, and where
he is surrounded and heard by all the main characters of all classes. Unlike political
manifestos, his is not written but spoken, for, as a scholar of phonetics, speech is obviously
superior to writing in his theory. His manifesto implies two theories: 1) one must and should
be able to acquire a proper way of speaking and 2) in order to speak properly, one needs a
proper teacher like him. Therefore, even a girl whom Higgins calls a ‘squashed cabbage leaf’
can and must learn proper English if she takes his lessons. Unless she learns a proper manner
of speaking English, she will not meet the criteria for human rights.
Higgins is an expert in not only phonetics, but also the literature of the English
language, which was a relatively new subject in British universities.4 It was during and after
the First World War that English literature was finally discussed as a British university degree.
Before the degree programme was set up at Cambridge University in 1917, phonetics and
literature were not clearly divided into two different subjects.5 To the extent that there is no
chance for Higgins to learn English phonetics in the university, he is not a scholar of
phonetics specifically, but of English literature. He sees both Shakespeare and Milton, or the
Latin and Greek core of the grammar school tradition, as being of high importance. His ideal
English is materialized in English literature, including the works of Shakespeare and Milton.
Accordingly, he is the embodiment of an independent scholar, for he studies the
genre without the aid of university faculty, which may partly explain why he is highly critical
of public education. He complains of the unsuccessful results of British education:
This is what we pay for as elementary education. This unfortunate animal has been
locked up for nine years in school at our expense to teach her to speak and read the
language of Shakespeare and Milton, And the result is Ahyee, Be-yee, Ce-yeee, Deee… (51)
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In spite of the introduction of the Education Act of 1870, there were many children who either
did not go to school or spent only a short time there due to family poverty. Critical of public
education, Higgins gives intensely private lessons to Eliza.
Higgins’s teaching serves a meritocratic society, offering a financial incentive
particularly. ‘The 1870s have been called the beginning of the modern era’, remarks Michael
Young in his dystopian fiction, Meritocracy 1870-2033 (1958). Young is known as a
sociologist whose publications include Family and Kinship in East London (1957), a study of
an urban working class community in the mid-20th century, but he is most known as the
author of Meritocracy. In this fiction, he coins the word, ‘meritocracy’, which, according to
the OED, is a government of persons selected on the basis of merit in a competitive
educational system; or a society so governed. The book is science fiction based on its
futuristic setting in 2034, but written in the manner of an academic book, narrated by a
sociologist looking back on the preceding 160 years of education in Britain. According to the
book’s sociologist narrator, the meritocratic society is governed by ‘an élite selected
according to brains and educated according to deserts, with a grounding in philosophy and
administration as well as in the… science and sociology’. That is, ‘a true meritocracy of
talent’ (Young 21). The society Young describes applies a merit-based reward system.
Higgins’s teaching philosophy corresponds to a different level of Young’s meritocratic and
cultural education, through Higgins’s private lessons. As quoted above, Eliza wants to have
Higgins’s lesson because she wants to have a better working position. However, Higgins
never encourages her to change her way of life, socially or financially. He is very critical of
any snobbery indeed, saying “you shouldnt cut your old friends now that you have risen in
the world. That’s what we call snobbery”(50), but that does not mean he is irrelevant to
financial aspects of life. Higgins’s teaching occupation is, in fact, for people to acquire money.
He says:
This is the age of upstarts. Men begin in Kentish Town with £80 a year, and end in
Park Lane with a hundred thousand. They want to drop Kentish Town: but they give
themselves away every time they open their mouths. Now I can teach them. (17)
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Here rises a question. How can one remain in the same culture or community once they gain
hundred thousands? A successful student of his will surely enters into an upward society. One
of such example in the play is Mr. Dolittle, Eliza’s father. Dolittle is not a student of Higgins,
but Dolittle’s life is indirectly but profoundly affected by the words of Higgins to the extent
that Dolittle was bequeathed a legacy by a rich American who followed Higgins’s joking
suggestion. Although Dolittle changes no way of speaking, the money via the words of
Higgins changes his life completely. “A year ago [he] hadn’t a relative in the world except
two or three” but now he has dozens, and “[he has] to live for others not for [himself]”(89).
Higgins proves unknowingly that both money and speech change one’s life radically and that
those who benefit financially do not necessarily make efforts.
In addition, Higgins’s universalism is presented in the financial district of London. In
the play, there are three phonetic scholars: Higgins himself; Pickering, an expert of Indian
dialect; and Nepommuck, a pupil of Higgins and a man of world languages, who creates a
vivid contrast to Higgins’s specialization in London cockney accents. Nepommuck can
understand thirty-two languages, whereas Higgins is ‘mad on the subject of cockney dialects’
in London (72). This partly explains why Pygmalion opens at St Paul’s Cathedral in the City
of London. Wherever various kinds of people gather in London, Higgins can collect all kinds
of accents and conversations, which he writes down in his experimental universal letters.6 St
Paul’s is not merely a religious centre but also the heart of London’s financial district,7 where
money, an abstract concept, is universally interchangeable, and the opening of the play set in
St Paul implies the core theme of the play is not only in language and education but also in
money. Thanks to the abstract concept of money, the student-teacher relationship between
Eliza and Higgins is also abstract and tradable, and so Eliza is willing to pay for the lesson.
Thus, their relationship is developed on the basis of commodity.
The desire for upward mobility created occupations such as Higgins’s teaching of
universal language, which could erase one’s lower-class biography by reflecting their own
manner of speaking, invoking Beck’s description of education as a means to individually
overcome social inequality. Higgins’ universal language is a meritocratic tool. It enables one
to get a (probably better) job or social position, and it is one part of his important pedagogy. It
is universal and therefore any one can universally and equally learn.
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4. Against Romantic Plot
Shaw’s plays are often categorized as ‘problem plays’ because of the complexity of
their plot and themes, and Pygmalion is assuredly one such play. The characters of the
problem play are often represented within domestic or business interiors not dissimilar from
those in which their audiences lived their lives, according to Trussler Simon. In other words,
the settings of these plays are carefully chosen. In fact, Shaw often chooses seemingly
realistic sites or settings in which the audience aspires to live (Trussler 266).
In the case of Pygmalion, the drama opens in London, realistic but historically
fantasized, for the setting of the drama was already imaginary or outdated at the time of its
premier and publication, since the outbreak of the First World War in the summer of 1914 had
changed the scenery of London and its residents. The first London production opened in April
1914, but in August of the same year, Britain entered the war. By the time most people had
seen the drama, the London setting in Pygmalion was no longer the one with which they
were familiar.8
With such an imaginative setting, Shaw sets up a paradox for Pygmalion’s audience
to investigate. The drama has the subtitle ‘A Romance in Five Acts’, which explicitly defines
the drama as a romance, although the dramatist himself has clearly denied the romance
between the heroine and her language teacher. As Oe Mariko points out, Shaw was very
critical of the well-made plays that were a popular form of drama at the time he started his
professional career (Oe 21-23). The well-made play has several formulas, but most
importantly it has a “lively plot based on a secret which is withheld from most of the
characters (but known to the audience) until the climactic scene, where its sudden revelation,
serves to expose a fraudulent character and restore to grace the unfortunate hero with whom
the audience identifies itself” (Stanton 59). To put it briefly, Shaw avoids the cathartic relief
that the well-made plays prepare for the audience in their conclusion. The enigma of the
paradoxical subtitle forces us to interrogate the meaning of romance and, accordingly, the
relationship between the play’s two main characters (Eliza and Higgins), which therefore
must be some relationship other than romance.
Eliza is a very motivated student of speech, because she knows what she wants to
be: a working subject. As a flower girl, she wants to possess the ability to speak in a ‘genteel’
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way, in order to improve her working conditions. Thus, Eliza is very motivated when Higgins
states ‘[he] could even get [Eliza] a place as lady’s maid or shop assistant, which requires
better English’ (18). As a meritocratic teacher, he clearly posits the importance of good
English for obtaining a better job and social position.
Additionally, as a student of speech, Eliza is endowed with remarkable talent, which
is much discussed by both Higgins and Pickering: ‘she has the most extraordinary quickness
of ear. I assure you…that girl is a genius’. They admire her speech and improvement in her
ability to listen, claiming ‘she has the most extraordinary quickness of ear just like parrot’, and
‘that girl is a genius…she plays everything she hears right off when she comes
home…though six month ago, she’d never as much as touched a piano’(66). She has talent
indeed.
Moreover, her talent is owed to her considerable and constant efforts, thanks to
which she also manages to develop her career. Otherwise, she would never be able to acquire
a new language within such a short period. Unlike earlier figures of a similar type, the New
Woman in Pygmalion is very active in her happiness, in that she endeavours to learn the
universal language that Higgins espouses. She is a vivid contrast to Lucy, who is both
intelligent and educated, but did not have to train herself for vocational reasons. Eliza, on the
contrary, wants education for practical reasons in preparation for her future job.
While Eliza’s talent as well as her relentless efforts are visibly emphasized, her
illegitimacy is quietly presented in the plot. She is doubly illegitimate. First, she is an
illegitimate child born out of wedlock in the sense that her parents never had a church
wedding (97), although this fact is never revealed to Eliza. Second, in the ball scene at the
zenith of her success in speech, she is called an illegitimate princess by Nepommuck. Her
illegitimacy emphasizes how she pulled off this success as her last resort. Illegitimate Eliza
climbs the social ladder thanks to her own efforts and resources, achieving an understanding
of universal language without relying on her parents’s capital, cultural or social.
In hierarchical society or the patriarchal family, one’s talent would have been no use,
for ‘[the] same man was always at the head of the table. Such a rule was hardly designed to
encourage youthful ambition’, as Young points out in his Meritocracy (23). One’s occupation
is decided or limited by their parent(s).
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It is amazing how many doctors were the sons of doctors, how many lawyers the
sons of lawyers—and likewise with professions of many kinds. In industry and
commerce, many successful men prefer to send their children up the social ladder
into the professions; even in business job succession was quite common enough to
be a very serious impediment to productivity. (My emphasis, Young 25)
The ‘ladder’ is a popular metaphor for upward social mobility. What Young points out here is
not the stratification of class, but the immobility of class-stratification.
What would have been the climax scene for the well-made play, wherein Eliza is
passed off as a princess and Higgins wins his bet, could not be the climax of a Shavian play.
The climax of Pygmalion is when the two, Eliza and Higgins, finally resume a discussion of
Eliza’s future in the final act. At the end of the day, what Eliza earns the hard way through the
self-fulfilment of learning proper speech produces two profound consequences: the
impossibility of economic independence and the dis-identification of class, neither of which
can she achieve. Eliza’s original intention was to become a lady in order to find a better job,
which she now finds to be impossible, because the phrase ‘working lady’ is an oxymoron. In
the Victorian and Edwardian eras (before the First World War), a woman had to be jobless if
she wanted to be a lady. Eliza has this full realization, crying to Higgins that ‘youve made a
lady of me I’m not fit to sell anything else. I wish youd left me where you found me’ (78). In
order to maintain herself as a lady, she needs a ‘big wardrobe and sumptuous dressing table’
as well as costly jewels needed for attending the ball (81). Becoming a lady requires money.
She perceives the sober reality that her efforts were for nothing, at least financially. Moreover,
she becomes a lady only to sacrifice her independence: ‘Why did you take my independence
from me? Why did I give up? I’m a slave now, for all my fine clothes’ (101). Eliza has no
way back to where she used to belong, while the working place is no more where she
belongs.
The climax scene of the play gives a clue to understand the enigmatic relationship
between Eliza and Higgins. Pygmalion ends with a talk between the two. The heroine says:
I want a little kindness. I know I’m a common ignorant girl, and you a book-learned
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gentleman; but I’m not dirt under your feet…what I did was not for the dresses and
the taxis: I did it because we were pleasant together and I …came to care for you;
not to want you to make love to me, and not forgetting the difference between us, but
more friendly like. (My italics 102-103)
The above is often understood as Eliza’s confession of love to Higgins, but I suggest it is a
criticism of his teaching philosophy. Let us take her words literally, for after her difficult
lessons, as an expert of speech, Eliza knows how to say what she wants to say. She is not
asking for love, but wants what Higgins calls ‘fellowship’ (100) with him or another of the
opposite sex. The adjective ‘friendly’ should here be understood as an antonym of the militant
suffragette of the previous generation of New Women. Her words here are an indirect
criticism of Higgins’s teaching philosophy: universal language by means of money. The two
teachers that the play (re)creates at the end imply the possibility of the establishment of the
fellowship between two sexes. Eliza decides to be a teacher of phonetics, and with her
knowledge and experiences, she will be a great one, because she has learned a great teacher.
‘You cant take away the knowledge you gave me. You said I had a finer ear than you. And I
can be civil and kind to people, which is more than you can’ (104). However, as the title of
the play already implies it is the teacher who changed after all. Pygmalion is the name of the
Greek sculptor who fell in love with a statue he had created. It is Higgins, as the languageteaching creator of the woman, who is affected by his creation, Eliza, when he utters his last
‘words’ at the very end of the play. His is no more words but ‘sounds’ “Ha ha! Freddy! Ha ha
ha ha ha!!!!!” These non-verbal sounds are the very evidence that Higgins was influenced by
his creation, and the one that they may be able to establish a new fellowship. Higgins is also a
student in the sense that he leaned from his student. Although the teachers, old and new, may
start argument, they now know how to use both language of their own, verbal and non-verbal,
and the language will connect them together. With learning a new language respectively, they
become fellow English teachers together.
5. Conclusion
This paper argues how the concept of education produced and affected the rise of
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representations of the New Woman, and how neither education nor self-fulfilment can be a
means of overcoming social inequality in Shaw’s Pygmalion. The play demonstrates how the
individualization of social inequality most often leads to the dissolution of one’s community,
unless the education is conducted in a broader social context, which is implied to be the case
as early as the beginning of the twentieth century, before the outbreak of the First World War.
The previous generation of women were named by some anti-feminist, but the heroine calls
herself a teacher. It is small but surely step for her. In order to establish fellowship, both
teachers will have to pursue the meaning of education and communication together hand in
hand.
* The essay is partly supported by the Japan Society for the Promotion of Science or Kakenhi (Grant Number
25580065).
Notes
The drama has been newly translated into Japanese by Odajima for the 2013 performance at the New National
Theatre, Tokyo.
2
‘New woman’ or New Woman were not the only terms used for the women in issue at the turn of the twentieth
century. Other similar terms for women in the contemporary period included ‘Odd Woman’, ‘Wild Woman’, and
‘Novissima’. See Ardis, Hill, Jordan, Kawamoto, and Takeda.
3
Ouida is a pen name of Marie Louise de la Ramnée. She is also best known to Japanese readers as the author of A
Dog of Flanders.
4
In the preface of Pygmalion, Shaw gives for the model of Higgins several British scholars of phonetics, but above all
Henry Sweet. “Pygmalion Higgins is not a portrait of Sweet…still…there are touches of Sweet in the play.
According to the Eigogaku Jinmei Jiten, Sweet studied at the Heidelberg University before he entered Balliol
College in Oxford and read German languages and Old English. Influenced by Alexander Melville Bell’s theory
and practice of Visible Speech, he published A Handbook of Phonetics (1877), which helped established British
Phonetics.
5
See chapter 1 of Eaglestone.
6
Shaw himself was trying to create a new kind of alphabet. See chapter 9 of Yamaguchi.
7
It was in the portico of St. Paul’s that an activist group, called Occupy London, set up camp in 2011. Their original
aim was to camp outside the London Stock Exchange, but St Paul’s Cathedral was the nearest public space.
8
The impact of the First World War immensely changed the British landscape, both physically and psychologically.
For example, E. M. Forster, a contemporary writer of Shaw, reminiscences of before and after the war in the
terminal note of his novel, Maurice, which was written before the First World War but was not published until 1971.
Forster found that the world of Maurice “certainly dates”, because “it belongs to an England where it was still
possible to get lost. It belongs to the last moment of the greenwood…Our greenwood ended catastrophically and
inevitably. Two great wars demanded and bequeathed regimentation” (Forster XX).
1
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